INTRODUCTION
Technological progress, particularly the Internet, has become one of the most important means providing learning resources for students to share and obtain information (Richard, Haya 2009) . Th e intense changes in each and every segment have transformed life and the way people learn. Communication and the relationship between students and professors or lecturers has been evolving ever since. Some traditional aspects are still very present while others are diminishing. Th e physical form of classrooms has not transformed much since chalkboards were introduced in Prussian classrooms in the late 18th century (Konrad, 2007) . However, fresh high-tech media off er extremely dynamic communications, while multimedia and computer networks make learning tools more suitable and easy to use. Th ese possibilities have triggered a new era of learning where the individual approach is accessible to everyone. In the early sixties, there were predictions that in the coming years millions of students would have access to what Philip of Macedon's son Alexander enjoyed as a royal prerogative: the personal services of a tutor as well-informed and responsive as Aristotle. (Suppes, 1966, p. 201 ).
Additionally, information and databases have become more powerful, off ering several channels, routes and resources enhancing and facilitating the process of education and thus re-defi ning the learning environment. Th e creation of this new learning environment has led to multidimensional learning and radically new ways and paths of learning. Research dealing with the process of learning and the use of technology for educational purposes has inspired numerous authors to discuss and develop relevant research in this fi eld. It could be noted that academic research has considerably grown in respect to studies dealing with the use of technology in the process of education.
A diff erent analysis has been evolving around the topic of so called electronic learning, also referred to as e-learning, indicating the exponential growth of its presence. In this respect, students nowadays are considered "digital natives" or users who have grown up using technologies such as computers, cell phones and the Internet (Prensky 2001) . Hence the arrival of computers, tablets, and the Internet has led to the re-thinking of many traditional teaching practices and is generally seen as an opportunity for improvement (Th e Economist, 2013). Education, and even more so higher education teaching, needs to equip students with a wide range of skills needed in innovative and changing knowledge societies and economies. Th e education system must be capable of developing students who are able to be innovative in the workplace. Certain authors emphasize that technological competence also requires a transition from using the computer as an instructional delivery system to using the computer as a learning tool. (Lowther, et al. 998) Although the Internet is considered a global technology, the effi ciency of such tools should also be measured locally since users usually work in local/national contexts. Th e main objective of this study is to measure the infl uence of e-learning on students at one university, also taking into account certain factors infl uencing the students' positive opinion on the use of e-learning technology in teaching and learning. Th e successful implementation of e-learning tools depends on the perception of the users, as well as their knowledge and skills in using computers. Th ere is a great number of studies that have shown that e-learning implementation is not simply a technological solution, but a process involving many diff erent factors such as social and behavioral contexts.
Furthermore, there is a growing interest in the so called millennials, or Generation Y, and the upcoming Generation Z. Both have been growing up under the strong environmental impact of globalization and technical advancement. In that sense, their expectations with regard to the process of learning and education are dramatically different. Hence teachers should adapt to this rapidly changing environment where information and speed are crucial. Knowing and understanding these two generations which are potentially the main workforce is elementary for the future development of education.
LITERATURE REVIEW
Some discussions imply that the role of the teacher has changed since the development of the learner centered approach and that modern teaching involves more than classroom management, upfront explanations and testing. Th e teacher's job is to create a user friendly environment in which learning takes place. Modern literature proposes various aspects related to teaching, and the following are some of the innovative teaching methods used: e-learning, blended learning, case method, business game, role play simulation, project management simulation, virtonomics, Keller Plan, etc. Modern authors expand this list with diff erent types of jigsaws, problem based learning and serious gaming etc. PBL (Problem Based Learning) in particular has gradually become an increasingly popular student centered approach in higher education teaching and learning across disciplines (Hoidn, Kärkkäinen, 2014) .
Modern day learning environments are characterized by their place and time independence, their integrated presentation and communication facilities, and opportunities for the re-use of learning technologies as learning objects. Despite growing interest little is known about the important role of such factors in the adoption and use of technology in the context of developing countries such as Macedonia. In this context, some of the issues suggested by the Technology Acceptance Model (TAM), proposed by David, 1989 , are oft en raised in academic research. Th e TAM model focuses on two theoretical constructs -perceived usefulness and perceived ease of use -which are the-orized to be fundamental determinants of system use. When considering a variety of variables that may infl uence the use of technological advancements, perceived usefulness is defi ned as "the degree to which a person believes that using a particular system would enhance his or her job performance, that is, that something is capable of being used advantageously. (David, 1989) . On the other hand, perceived ease of use refers to "the degree to which a person believes that using a particular system would be free of effort". (David, 1989) . Some authors (Gefen, Straub, 1997) suggest that among the various theoretical models developed to examine users' intentions in using computer and communication technology, perceived usefulness is key in terms of infl uence on behavioral intentions. Technology off ers tremendous opportunities for increasing the eff ectiveness and effi ciency of education in the future. Students, faculty staff and administrators now use technology extensively in their daily activities and have become reasonably technologically knowledgeable. Th e trend of using e-learning as a learning and teaching tool is now rapidly expanding into education. Many researchers have used the TAM to measure students' acceptance of Web-based learning tools (Chang, Tung, 2008) .
It is even more challenging to consider certain dimensions of the TAM with regard to discussions of the generational context. In this respect, starting from Generation Y, the focus is on technology and this is even more so in the case of the following Generation Z. Generation Y, or the so called millennials, and Generation Z are the most technologically savvy generational groups. Тhis is even more pronounced in relation to learning or education in general. Th erefore, it should be considered that technology has changed the way the members of these generations perceive and approach learning.
Generation Y
Generation Y thinks and learns diff erently from the preceding generations, due in particular to the rapidly changing, highly technological environment in which they have been raised. Generation Y, or millennials, refers to a generation born between the eighties and the start of the new millennium, who have a diff erent set of personality characteristics, values, behaviors, expectations and perspectives. Th ey are considered as the most educated, well-traveled and technologically sophisticated generation in general. Th is generation has not lived in a world without computers, the Internet, DVDs and cell phones. Th is group is considered to be more process and less outcome focused (Crampton et al., 2009 ). For Generation Y making a lot of money is less important; instead, their values are more oriented toward their contribution to society and their role as parents. Money does not necessarily motivate members of this generation, but the absence of money might lead them to lose motivation (Karp, 2002) . Generation Y is similar to their Generation X counterparts in that Generation Y is independent, techno savvy, entrepreneurial, hardworking and thrives on fl exibility (Tulgan, Martin, 2001) . Th e fi rst and main feature of the members of this generation is that they are individuals who have never lived in a world without technology. Th at means that mobile phones, the Internet, SMS, Skype, facebook, twitter, etc., are an integral part of their lives. It is a generation that doesn't know how to calculate by heart, but does so with the help of computers and mobile phones. Some authors (Siemens, 2004) , believe that there are dramatic challeng-es related to knowledge and connects these to the rise of a number of major trends in learning, including (1) a change in the role of learning, from something people do less and less as they grow older to something that is, by necessity, continual and ongoing; (2) the simultaneous growth in the popularity and importance of informal learning; and (3) changes in the tools used to support learning in the form of new technologies which defi ne and shape learners' thinking.
Generation Z
Many demographers argue that all those born between 1978 and 2000 belong to the same generation, one gigantic "Millennial Generation." (Tulgan, 2013) However, this time frame is simply too broad and the historical events followed by technological advancement have led to distinct diff erences which need to be discussed separately.
Generation Z represents the greatest generational shift the workplace has ever seen. Generation Z will present profound challenges to leaders, managers, supervisors, HR leaders, and educators in every sector of the workforce (Tulgan, 2013) . Generation Z, who in most cases are the off spring of Generation X, were born aft er 1996, although different authors present some discrepancies with regard to the time frame. Some researchers provide the general defi nition that Generation Z was born in the 1990's and raised in the 2000s during the era of changes caused by the Internet, smart phones, laptops, freely available networks and digital media (Tulgan, 2013) . In this context, Generation Z has been raised with social media, they are digital-centric and technology is their DNA. Th ey are also referred to as Generation I, Gen Tech, Digital Natives, Gen Wii etc. (Singh, Dangmei, 2016) . Members of Generation Z, also referred to as the N Generation (Net Generation), are resilient to major change, and the belief is that the cliché of a traditional, lecturing professor at the front of the room may not meet the end goal of education among the students. Th ey were born and raised in the digital world and what distinguishes them from other generations is that their existence is more connected to electronics and the digital world. If Generation Y was the most technologically advanced generation, the new generation, its successor, is naturally even more technologically dependent and up to date. In addition, this generation seeks choice and/or the perception of choice in all processes and desires structure and customization in all they do (Strauss, Howe, 2000) . Generation X experienced a diff erent family life, with high divorce rates, so that as parents they need to be independent because their family life was unpredictable. Th us they encourage independent thinking in their Generation Z off spring. (Tapscott, 2008) . To the members of Gen Z or Gen N, the bringing up of facts is just data and not learning (Oblinger and Oblinger, 2005 , p. 5.12). Th is generation, for better or for worse, does not respond well to the lecture and has become accustomed to interactivity. Th e traditional approach is becoming ineff ective and they see those approaches as redundant.
Conditions which lead to a change in learning methods
In terms of discussing the essence of learning and training, we may note that on diff erent occasions they have been treated as synonyms. Th ere are, however, essen-tial and major diff erences which set them apart. Th us in order to clarify any potential misunderstandings, certain aspects of the literature should be reviewed in terms of how they are understood. A study of the past indicates that people have always wanted to make their life as easy as possible and carry out their activities more effi ciently. Most frequently people researched learning and training by including numerous attempts and learning errors. It was a time when learning and training was based upon empirical research, practical experience and work practice. One of the major phases in applying diff erent methods of learning and training began during World War II. Remarkably, the reason for this was linked to the fact that using conventional methods was not showing itself to be a huge success in the circumstances of the time and there was, therefore, a need for change. Th is was the main reason why military strategists and their leaders recruited scientists from diff erent disciplines to assist in military operations. With the help of scientifi c research, rational, systematic, scientifi cally grounded strategies and techniques, and other analytical methods (such as mathematical modeling) were applied in the process of learning and training to improve decision making in a rational and useful manner.
However, the progress of sophisticated technology, along with declining costs, has changed the way learning and training are performed nowadays, making them more truthful, more fun, unusual and oft en allowing participants to decide when and where to make use of them. Th e introduction of the Internet, CDs, DVDs, computers, cable TV, 4G mobile technology, mobile phones etc. have dramatically changed the way of life and, in that sense, have transformed the way of learning in general. Nowadays, learning and training almost cannot do without some of these tools. Technology off ers a number of obvious advantages, including reducing travel costs, greater availability of learning and training, consistency in delivery, availability of experts, easier sharing of materials for training purposes, the possibility of creating learning platforms etc. Th e following can be highlighted as part of the actual benefi ts of using technology in learning and training (Noe, 2010, p.297):
• Gaining control over the time and place of training;
• Ease of access to data, resources, experts etc.;
• Using a simulated virtual reality environment which may appear similar to reality; • Selecting the best suited media type (printed materials, audio, video or a combination etc.);
• Registration for training, testing, record keeping can be made electronically, eliminating the need for paper records;
• Achievements of students during training can be monitored;
• Classical training by teachers can be made available to employees without the need for them to come to head offi ces etc.
Methods of learning
Th e literature distinguishes between various types of learning methods from different viewpoints. Some authors propose the following: methods of presentation, case study and e-learning (Raymond, 2010) . Th e fi rst thing that needs to be put into perspective is related to what the role of the lecturer or teacher actually is in the context of being the driving force towards innovative teaching techniques. In the traditional sense, direct lecturing being provided by the teacher is considered to be one of the essential and practically irreplaceable elements in the process of learning and education. Th is arises from the fact that the actual live lectures of the teacher cannot be replaced by any other technique and therefore they have been present for centuries in all stages of education. It has oft en been stated that it is teachers and lecturers that should provide guidance and directions in the process of learning.
Th e presence of new technologies takes primacy over tradition, but the greatest results are thought to come from combining e-learning and traditional approaches -so called blended learning. Unlike traditional methods, these methods have higher quality, greater possibilities for individual training, and knowledge can be acquired by simply searching on the Internet. On the other hand, these methods are more expensive than the traditional methods of training and also require technical knowledge and proficiency in foreign languages. E-learning can be implemented in a variety of ways, such as through the use of self-paced independent study units, asynchronous interactive sessions (where participants interact at diff erent times) or synchronous interactive settings (where learners meet in real time) (Ryan, 2001 ). Some authors propose other methods of learning (Horton, 2012) , such as: individual courses, gaming and simulations, mobile learning, social/peer to peer learning and virtual classrooms.
Training and e-learning
Th e literature proposes many diff erent defi nitions related to training and some of them are included in the analysis. Th e diversity of their content is determined by the authors' approach. Th us, according to some authors, training is defi ned as a process in which people acquire skills in order to successfully perform tasks (Mathis, Jackson, 2008) . Training should provide employees with the appropriate knowledge and skills that they can use at their current jobs. Another approach states that training can be defi ned as an eff ort to improve the performance of employees at their workplace or a related post. It is considered an activity that makes changes to specifi c knowledge, abilities, skills, attitudes and behavior (Petkovic et al., 2003) . Further, training can be defi ned as the systematic process of enriching and expanding the knowledge, skills and attitudes of people to provide better and more effi cient performance at work or at a specifi c workplace (Bojadzhioski, Evtimov, 2009 Th e literature deals with various groupings of training methods from diff erent viewpoints. For the purposes of this paper, we have used the classifi cation by Raymond (Raymond, 2010) , according to whom there are: methods of presentation, hands-on methods and group methods, as well as methods linked to e-learning and mobile technology. E-learning is a concept that covers a variety of applications, processes and learning methods. Furthermore, learning systems based on formalized teaching but with the help of electronic resources are known as e-learning. Diff erent approaches can also be found in the literature with regard to defi nitions of e-learning. Some authors suggest (Raymond, 2010 ) that e-learning is defi ned as one of the methods of training. Other discussions have considered e-learning as "the use of the Internet or organizational intranet to conduct training" (Mathis, Jackson, p. 279). Further, it is suggested that e-learning "covers the use of electronic technologies in creating a learning experience" (Horton, 2012, p.1) . Another defi nition proposes that this is the process of the transfer of a learning, training or educational program by electronic means. Undoubtedly, e-learning involves the use of a computer or electronic device (e.g. a mobile phone) in some way to provide training, educational or learning materials. (Stockley, 2003) . Whereas teaching can be based in or out of the classroom, it is the use of computers and the Internet that comprises the major component of e-learning. E-learning can also be labeled as the network enabled transfer of skills and knowledge, where the delivery of education is made to a number of recipients at the same or diff erent times. Clearly, almost all defi nitions of e-learning focus on the use of electronic resources, computers and the Internet in the process of teaching.
E-learning
Some authors argue (Govindasamy, 2002 ) that e-learning has off ered another avenue to enhance teaching and learning. Generally speaking, it includes all types of teaching methods via electronic media, such as: the Internet, intranet, extranet, satellite broadcasts, audio/video, interactive TV and CD-ROMs. Th e true signifi cance of e-learning lies in its availability, off ering training anytime and anywhere to anyone, as well as off ering this training to the right person with competent technical ability or knowledge at the right time. Some studies (Th ornton, et al., 2004) suggest that e-learning is a tool which can improve teaching and learning skills, while its eff ectiveness depends on whether the tool is used properly. E-learning makes new knowledge and skills available instantly and reduces the learning time required to master even the most complicated topics. Modern technologies, particularly the Internet, have made education no longer limited to the four walls of the classroom. Th e trend of using e-learning as a learning and/or teaching tool is now rapidly expanding into education (Shu-Sheng Liaw, et al., 2007). Th rough the innovative use of modern technology, e-learning not only revolutionizes education and makes it more accessible, it also entails formidable challenges for instructors and learners. E-learning environments increasingly serve as important infrastructural features of universities that enable teachers to provide students with different representations of knowledge and to enhance interaction between teachers and students, as well as among the students themselves (Mahdizadeh et al., 2007).
ANALITICAL FRAMEWORK

Methodology
Linear Multiple Regression analysis is used to examine some of the relationships related to aspects of learning, based on respondents mainly on the borderline between Generation Y and Generation Z. Th e independent variables include diff erent aspects which could be connected to perceived usefulness and perceived ease of use. As the research has been revolving around e-learning, the dependent variable was set to be e-learning. Th e independent variables were grouped into three blocks, adding variables which could potentially infl uence the dependent variable. Th e variable related to the age of the respondents is present in all three blocks and is considered a control variable.
Th e fi rst block is mainly related to aspects of training, hence the following variables were included: the frequency of using training, the usefulness related to training in general, the importance of training and technological advancement infl uencing the choice of training, and the control variable related to the age of the respondents.
Th e second block is related to aspects of e-learning so the following variables were added in this block: e-learning, e-learning usefulness, willingness to pay to use e-learning platforms.
Th e third block relates mainly to the perceived ease of use, hence the variables added are: the knowledge and experience necessary to apply e-learning, use of email.
Sample
Th e questionnaire was distributed among the population of students in undergraduate and postgraduate studies in the period of January until March 2017. Th e population consisted of students at the Ss. Cyril and Methodius University in Skopje, Faculty of Economics. Th e total number of replies was 43, with the respondents predominantly, or 72.1%, females. Th e respondents mostly come from Skopje, the capital of Macedonia, with over 60% and more than 50 % have some previous work experience.
Questionnaire
Th e questionnaire consisted of 16 questions, including demographic aspects, as well as questions related to the main constructs -the perceived usefulness and perceived ease of use, considering relevant authors such as Davis, 1989 with regard to the TAM model.
Results
Th e descriptive data provided from the sample indicates that most of the respondents are 21 years old, meaning that they were born in 1996. Th erefore, depending on the authors consulted, they could be considered on the border between Generation Y and Generation Z. More than 70% of the respondents have at least taken part in training, and more than 80% consider training important. Around 84% of the respondents consider that technological advancement infl uences the preferred choice of training. It is interesting that around 50% only partially agree that e-learning gives a higher quality to the process of learning, whereas 47% consider that e-learning enables the development of skills and appropriate knowledge. Around 30% consider that using e-platforms is useful since they are willing to pay for this and they believe that eventually they will make use of them in their future professional development. Over 60% suggest that they do not possess the suffi cient knowledge to use appropriate e-learning platforms, whereas only 5% do not use e-mail at all. Further, the data was set in SPSS and a multiple regression analysis was performed. Th e results provided from the three blocks indicate that the fi rst and the third add significance to the model. Th is means that, in general, in respect of certain aspects related to e-learning, there is no indication in this research of any signifi cant impact on them i.e on the process of e-learning, mainly the perceived usefulness of e-learning. At the same time, we used age as a control variable within the three blocks and, in this sense, age has not displayed any signifi cant infl uence on the dependent variable. Th is could be rooted in the size of the sample, as well as in the lack of any higher generational gap among the respondents. On the other hand, signifi cant impact could be inferred from this analysis for the dependent variable e-learning with regard to some aspects of the ease of use of e-learning. Nevertheless, in the model as a whole, e-learning is most signifi cantly infl uenced by the attitude towards training in general. Respondents who use training more oft en tend to use e-learning more, which is logical keeping in mind the current trends in using technology.
In line with this, growing technological advancement is thought to infl uence the use of training and is also linked positively to e-learning. It could also be noted that the perceived ease of use is indicated as a signifi cant infl uence with regard to e-learning.
CONCLUSION
Th e debates on e-learning have been gaining importance worldwide, therefore an analysis of this topic in developing countries cannot and should not be omitted. Although research and data is limited, there are still many indications and a lot of information related to aspects of e-learning which can be used. Referring to diff erent modes of learning, especially with regard to e-learning, it could be stated that it is strongly related to technological advancement, in particular the boom of the Internet. E-learning is an extremely fl exible approach strongly related to technology that can be used to cover diverse learning modes from self-paced to interactive or live learning which can match the varied teaching and learning needs. Th e introduction of e-learning makes new knowledge and skills available instantly and reduces the learning time required to master even the most complex topics. Th e discussion around e-learning is evolving, becoming a major trend in education. Technologies, predominantly the Internet, have made education no longer limited to the four walls of the classroom.
Among the new generations Y and Z, which have not known a world without technology, e-learning is naturally accepted and expected. Th ese generations are technologically well educated and have certain expectations related to the use and implementation of the diff erent opportunities off ered by technology.
Th e research conducted as part of this paper has off ered some insights related to the attitudes and behaviors of the members of Generation Y and Z in respect of e-learning. Th e results indicated that most of the respondents consider the importance of e-learning in the light of developing further skills. An interesting outcome is that an overriding percentage of respondents believe they do not have suffi cient knowledge and experience to take advantage of e-learning properly. In terms of the empirical analysis, the dependent variable represented by e-learning was considered to be signifi cantly infl uenced by training. Hence individuals who have implied more interest in training in general accordingly favor e-learning more as well. Technological advancement has also shown to be signifi cant in terms of the infl uence of aspects of e-learning; the development of new technology increases the interest in and involvement with e-learning. On the other hand, the age aspects linked to the generational aspects have not shown themselves to have signifi cant infl uence on e-learning in our research. Th is could be rooted in the limitations of this research, i.e. the limited size of the sample, as well as the lack of diversity with regard to the age groups included. Still, it could be considered that the new and fresh generations have made technological innovations, tools and applications an integral part of their life. Th ey have indicated a strong willingness and acceptance towards all the potential benefi ts off ered by technology. Th erefore, for these generations e-learning presents an expected tool in their further professional development and education. Research should be extended further to include a larger pool of generations so that a distinction can be made in respect of the acceptance and use of e-learning as a tool for gaining additional knowledge.
